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Education in Pakistan 

•  Pakistan has the world’s second highest 
number of out-of-school children  

•  Pakistan has the world’s third lowest literacy 
rate 

•  The education provided in Pakistan is often of 
poor quality. 

•  DFID estimates that one quarter of government 
sector teachers are absent from school on any 
given day.  
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The problem with existing 
assessment in Pakistan 

•  Corruption and cheating are rife 
•  The quality of examinations and marking is 

poor 
•  Standards are highly variable between boards 
•  Focus on predictable verbatim answers leading 

to rote learning 
•  Results provide a very poor predictor of ability 

and standards for the same exam for different 
boards vary widely 



The Aga Khan University Exam 
Board 

•  The Aga Khan University Examination Board 
(AKU-EB) was established in Pakistan in 2003. 

•  The impetus came from a group of 16 private 
schools in Pakistan, unhappy with the level of 
corruption they felt was endemic in the local 
examination boards, and dissatisfied with the 
quality of the examinations offered.  

•  This group of schools approached the Aga 
Khan University (AKU) in 1995. 

•  Given federal and donor support  



The AKU-EB was established 
to:  
 

•  design and offer high quality public 
examinations based on the National Curriculum 
with the consequential objective of improving 
the quality of education in schools 

•  promote the development of educational 
assessments and tests in Pakistan 

•  promote improvements in the quality of 
education in schools through the training of 
teachers and the development of 
supplementary materials 



Impact on teaching 

•  The AKU-EB courses require a different style of 
teaching compared to the rote learning used for local 
examination boards    

•  Teachers are more creative in AKU-EB lessons, they 
are more learner-centred and are able to provide real-
life application in their teaching. 

•  Teachers have to spend more time preparing for 
lessons and undertaking their own research. This has 
meant that their level of subject knowledge has 
improved.  

•  Teachers feel they have a better relationship with their 
students and a better understanding of students’ 
achievement.  





Impact on students 

•  Move from rote learning through the local 
examination boards to deeper, wider and 
conceptual learning 

•  Pupils’ academic skills are more developed 
•  Pupils have a much better understanding of 

what they are learning and their own ability 
•  Pupils’ behaviour is improved (better 

attendance and a more serious attitude to 
learning). 





Impact on pupils continued  

•  Pupils’ confidence is growing (for example, they 
discuss their opinions in class and also their 
confidence in their own abilities). 

•  Pupils’ social skills are enhanced (developed by 
aspects of the AKU-EB courses such as group 
working). 

•  Pupils are more prepared for university 
entrance exams and studying at university. 

•  Pupils feel their efforts and achievements are 
more fairly rewarded. 



Issues 

•  Teacher training and support have struggled to 
keep pace 

•  Loss of senior teachers 
•  Higher standards do not translate into higher 

value of certificate 
•  Legislation has not altered to allow effective 

choice 
•  Active blocking of change 
•  Difficulties in recruiting/retaining schools and 

students 



Key lessons 

•  Good assessment by itself can have a 
significant positive impact on learning 
especially with clear standards/learning 
outcomes that can be used to feedback on 
learning 

•  Education approaches do not change over-
night 

•  Quality does not necessarily translate into value 
in the absence of effective regulation  

•  Need to understand the wider context and 
barriers to implementation 
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